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Abstract
The arrangement of available and quality education for individuals with special educational needs is
a necessary condition for such people’s successful socialization in society. The development of
inclusion in education is one of the priority directions of public policy in Russia nowadays.
However, there are various barriers that hinder inclusive education implementation. One of such
barriers is unavailability of teaching staff to work in new conditions. The authors carried out a
survey of teachers to reveal difficulties they experience in the course of entering an inclusive
environment. Such obstacles as teachers’ insufficient competence in the sphere of
psychophysiological features of individuals with special educational needs; lack of technologies
aimed to train individuals with special educational needs; psychological unavailability have been
revealed. Main professional difficulties that teachers meet working at all stages of training
(preschool, school, and higher school) connected with emotional rejection and knowledge of
peculiarities of individuals with special educational needs are described. The results of the survey
testify to the fact that teachers have embraced ideas and principles of inclusive education in Russia.
The obtained data prove the necessity of teachers’ vocational and psychological training for an
appropriate work in the conditions of inclusive education.
Keywords: Inclusive education, teachers, individuals with special needs, learners with special
educational needs, barriers, professional difficulties

INTRODUCTION
Inclusive education of persons with disabilities
becomes one of the main tendencies of the modern
educational practice development.
In connection with the implementation of inclusive
education further requests for the organization of
educational activities are forthcoming. There appears
a need for modification and transformation of the
existing bases of professional work of a teacher.
Ensuring the optimal conditions for the development
and socialization of persons with disabilities becomes
dominant. Therefore, the problem of teachers
willingness to work in the new environment is rather
sharply raised (Rieser (2013), Naraian (2013)).
The provosions and conceptual foundations of the
Education Act dictate the need for teachers to master
special competence, ensuring the quality of education
of different categories of persons, in particular those
with special educational needs. The new conditions of

teacher’s work require the formation of a new
professional position of the teacher allowing them to
implement effectively educational programs in
modern conditions (Alekhina (2013), Nigmatov
(2013)).
It becomes necessary to further train the teachers with
the purpose of giving them knowledge of the psychophysiological peculiarities of invalids and persons
with disabilities, the specifics of reception and
transmission of educational information, the use of
special technical means of education, taking into
account different nosology. Education personnel need
to be aware of the psychological and physiological
characteristics of invalid students and those with
disabilities, and take them into account in the
organization
of
the
educational
process
(Akhmetzyanova (2014) Ilyina (2014)).
The work of a teacher in the conditions of inclusive
education is diverse in content and function. Hence,
there is a need for teachers to master a variety of
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professional
skills:
gnostic,
structural,
communicative, organizational and special.
MATERIALS AND METHODS
Given the current state of education and introduction
of inclusive practice it is important to study the
willingness of teachers to work in new conditions, the
level of their professional competence and
psychological training.
In order to determine willingness of teachers, their
attitude towards inclusion, finding flaws in their
training and other difficulties associated with
organization of educational activities of children in
inclusive education they surveyed kindergarten
teachers, school teachers and university professors.

The fourth group of questions was aimed at
identifying the professional difficulties of teachers
and failings (barriers) in the organization of
educational activities in the inclusive educational
institutions. To do this, the following questions were
asked: What disadvantages in your professional
training can you identify? What are they related to?
What does a modern teacher need to work effectively
in the conditions of inclusive education? What needs
special attention in training today's teachers to work
in the conditions of inclusive education?
Thus, the survey was of complex character, as it
allowed revealing various aspects of professional
willingness of teachers to work in conditions of
inclusive practices.
RESULTS

The survey involved 60 teachers, male and female,
aged from 25 to 65 years, who were offered to answer
anonymously in a free form the specially developed
questions.
The questionnaire included 15 questions. All the
questions were divided into four groups. The first
group contained general information: age, gender,
type of educational institutions (preschool, school,
higher education).
The second group of questions was aimed at
identifying the attitude of teachers to inclusive
education, to persons with disabilities, to the
phenomenon of disability. Teachers were offered not
only to answer the questions, but also to explain their
point of view: How do you feel about inclusive
education? Why? Would you like to work in a group
with children with disabilities? Why? Would you be
able to work in a group with children with
disabilities? Why?
The third group included questions aimed at finding
out what qualities, knowledge and skills should a
teacher, working in conditions of inclusive education
have: What professional qualities should have a
teacher, working in conditions of inclusive
education? What, in your opinion, does a teacher
need to work in an inclusive group? What
technologies, methods of work, knowledge, skills,
must possess a teacher of inclusive education? What
competence should a teacher, working in conditions
of inclusive practice form?

Following the survey of teaching staff of pre-school,
school and higher education the results were as
follows: the majority of teachers (55%) have a
positive attitude towards inclusion, considering the
need for joint training of healthy children and
children with disabilities in one group of educational
institution. They believe that inclusive education
promotes social adaptation of children with
disabilities in society, the development and formation
of moral qualities in healthy students and teachers
interacting with people who have special educational
needs. Besides, inclusion prevents discrimination on
various characteristics and the division of society into
classes.
30% of mentors, educators and teachers defined their
attitude as neutral, explaining it by the fact that they
have not formed a unified attitude towards inclusion,
as inclusive education has both positive and negative
aspects.
15% of teachers expressed a negative attitude towards
inclusive education, explaining their response by the
fact that children with developmental disabilities need
to be trained in special (correctional) educational
institutions with special educational environment,
where teachers of a narrow specialization, focused on
specific developmental disorder work. In their
opinion, even the most competent general education
teacher will not render that assistance to children with
disabilities which they received in a special
institution.
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Following the study results the attitude of teachers to
children with disabilities, to the phenomenon of
disability showed that 45% of teachers treat children
with developmental disabilities positively, with
understanding, compassion and kindness. 30% of
teachers find it difficult to answer this question, as a
determining factor for them is a kind of disease.
Teachers could accept children with visual
impairment,
hearing
loss,
disorders
of
musculoskeletal system or speech, but not those with
intellectual disabilities and behavioral problems, as
well as with some medical conditions such as HIV
infection. 25% of teachers experience inner fear at the
sight of children with highly visible external defects
(cerebral palsy, facial pathology).
The study of the relationship of teaching staff to the
educational process in the conditions of inclusion
showed that 60% of teachers are not ready to
implement their professional activities in the given
conditions, explaining this by the lack of materialtechnical and methodical equipment, specific
knowledge, skills, experience, practice, psychological
unpreparedness. 30% of educators, teachers, and
professors are willing to try themselves as a teacher
of inclusive education, to enrich the educational
experience, improve their professional skills,
considering this trend as new and interesting. 10% of
educators and teachers have neutral, somewhat
passive attitude to the educational process in an
inclusive group, explaining that if they have to teach
children with developmental disabilities, they will not
refuse.
In the analysis of the following group of responses to
the questions aimed at identifying the necessary
knowledge, skills, teachers’ core competencies for
inclusive education the following knowledge and
skills have been allocated: basic knowledge of
general and correctional pedagogy, general and
special psychology, defectology, general, special and
inclusive education, the first aid rendering; the laws
of development of children in health and disease,
medical diagnoses, techniques and methods of work
with different children; technology of training for
various groups of children; laws and legal acts.
Skills: to establish contact with others; direct
attention in the learning process at any student; to
adapt the training material in accordance with the
16

educational needs of children; combine various
techniques and forms of education; distribute the
learning process time; choose an individual approach
to each child; interact with colleagues, parents of
pupils; use the teachers’ experience of colleagues; to
maintain a good atmosphere in the group, equal
treatment for all children, to prevent all forms of
discrimination; manage their emotional state.
Experience: possession of educational material;
modern technologies of teaching healthy children and
those with developmental disabilities; methods and
techniques of teaching healthy children and children
with developmental disabilities; first aid rendering
skills; skills to organize the educational process in an
inclusive group; skills of work with special
equipment.
Among the professional qualities important for
inclusive education, teachers allocated the following:
the capacity for self-development and selfimprovement, love for children and for profession,
endurance, perseverance, creativity, sociability and
humanity.
Analysis of the fourth group of questions designed to
identify some barriers in work of teachers in inclusive
practice conditions, showed that 65% of educators,
teachers and professors as the main difficulty singled
out educational barrier associated with their lack of
necessary training to work in an inclusive institution.
25% of teachers associate their professional problems
with
psychological
barrier
(psychological
unwillingness to work in the conditions of inclusive
practice, the microclimate in a group or a class, fear
of negative peer’s attitude to a disabled child). 10%
of educators, teachers and professors believe that the
main difficulty is material and technical barriers
related to the lack of necessary special and
methodological equipment in modern educational
institutions.
Thus, the study of teachers’ willingness to work in
conditions of inclusive practice has shown that the
teaching staff is not yet ready to implement the ideas
and principles of inclusive education in secondary
schools. Teachers have different attitudes to inclusion
and some of its aspects. This allows us to talk about
the ambiguity and heterogeneity of the education
community attitude to the given process. Teachers
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accept inclusion, children with HIA, but at the same
time experience an inner fear, discomfort and
difficulty in dealing with them. Teachers are willing
to improve the missing knowledge and experience as
well as professional skills, but worry about the lack of
material and technical, as well as methodological
support of educational institutions, the relationships
in the children's group.
Most of the teaching staff, accepting an inclusive
education system, are not psychologically prepared to
work in new conditions. Therefore, in the foreground
there is a problem to increase motivation, self-esteem
of teachers, to overcome internal and external
barriers, to relieve an emotional stress, what can be
achieved in the course of psychological training, by
inclusion in the practical activities of children with
HIA, by better understanding of the specifics of an
inclusive and special education .
DISCUSSIONS
The importance of the problem of teachers’
willingness to teach persons with disabilities,
including an inclusive education, is noted in the
works of Alekhinea S.V., Alekseeva M.N.,
Malofeeva N.N., Denisova O.A., Akhmetzyanova
A.I. ., Hitryuk V.V., Hoffman E.M., Rieser R., Pijl,
S.J., Loreman, T., Armstrong, F., Ainscow, M. et al
(Alekhinea & Alekseeva (2011), Malofeyev (2012)
Denisova (2012), Akhmetzyanova (2014), Hitryuk
(2013), Hoffman (2011), Rieser (2013), Pijl (2010),
Loreman (2010), Armstrong (2003), Ainscow
(2002)).
Teacher’s professional willingness acquires a special
role.
V.A. Slastenin considered professional willingness as
a set of the interconnected and interdependent
components
(goal-motivational,
informativeoperational, emotional-determined and evaluative) to
ensure success in the implementation of
professionally significant functions (Slastenin
(2002)). In the works of Adolf V.A., Ilyina N.F.,
Stepanova I.Y. willingness for pedagogical activity is
treated as a unity of theoretical and practical
preparedness, determining the potential of a teacher
(Stepanova & Adolf (2009), Ilyina (2014)).

Analyzing the concept of "professional willingness"
in the scientific literature, Koreneva E.N. and Kireev
M.N. note that various authors reveal it as a systemic
characteristic of the social activity of the individual,
integrative indicator of his training level and
professional skills. Professional willingness is viewed
as an integral personal formation, characterized by a
combination of external and internal motivations of
individuals to implement their professional
knowledge and skills in the modern socio-cultural
sphere; by a high level of the acquired general
professional competence, as well as by developed
reflexion (Korenev & Kireev (2012)).
Hitryuk V.V. defines the concept of "inclusive
willingness" (willingness to work in the conditions of
inclusive education) as a complex integral subjective
quality of the personality of a teacher, based on a set
of academic, professional, social and personal
competencies, and determining the effectiveness of
vocational and educational activities. At that the
academic competence is treated as the knowledge of
the methodology and terminology in a particular area
of knowledge, as the understanding of the operating
in it systemic interrelations, the ability to use them in
solving practical problems. Professional competence
is understood as willingness and ability to act
expediently in accordance with the requirements of
the real teaching situation. The socio-personal
competences imply a set of competencies related to a
man himself as an individual, to the individual's
interaction with other people, group and society
(Hitryuk (2012)).
Thus, the problem of professional competence of a
teacher, especially a teacher of inclusive education,
now is relevant and attracts the interest of many
scientists and researchers.
CONCLUSION
Inclusive education is impossible to organize in itself.
This process is associated with changes on the level
of values and moral (Kirillov (2015), Nabiullina
(2015)). The problems of the organization of
inclusive education in modern education are linked
primarily to the fact that the kindergarten, school,
higher school as social institutions are focused on
students, capable of moving at the pace specified by
the standard program, for whom typical methods of
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pedagogical work are sufficient (Gordon (2014) ). On
the one hand, the "mass education with its
conservative concept in the form of a relatively
homogeneous in success learning groups (classes),
with the motivation of studying on the basis of
regulatory assessment and interpersonal comparison,
creates in the reality significant difficulties to
implement the idea of inclusive education" (Alekhina
& Alekseeva & Agafonova, (2011), Hornby (2015)).
On the other hand, the new federal state educational
standards specify the requirements for the results of
the students, including "willingness to listen to the
interlocutor and have a dialogue; willingness to
accept the possibility of existence of different points
of view and the right for everyone to have his own
point of view; willingness to express their opinions
and argue their point of view and assessment of
events" (Akhmetzyanova (2014), Sukhoterina
(2013)).
The primary and the most important stage in the
preparation of the education system to the
implementation of the process of inclusion is the
stage of psychological and value changes as well as
changes of professional competence of specialists
(Mukhopadhyay (2014)).
Even in the early stages of inclusive education
development there sharply appears the problem of
unpreparedness (professional, psychological and
methodological) of teachers to work with students
with special educational needs; a lack of professional
competence of teachers to work in an inclusive
environment is present along with psychological
barriers and occupational stereotypes (Alekhina
(2011) , Fayzrakhmanova (2014)).
The main psychological "barrier" is the fear of the
unknown, fear of inclusion harm for the other
participants in the process, negative attitude and
prejudice, professional uncertainty of a teacher,
unwillingness to change, psychological unwillingness
to work with the "special" children (Sukhoterina
(2013), Bartolo (2010)). This poses serious problems
not only to the psychological education community,
but also to the methodological departments, and most
importantly, to the heads of educational institutions
implementing the inclusive principles. Kindergarten,
school and higher school teachers need specialized
integrated assistance from experts in the field of
18

correctional pedagogy, special and educational
psychology, to understand and implement approaches
to the individualization of students with special
educational needs, in the category that, first of all,
includes children and students with disabilities. But
most importantly, what the teachers have to learn is to
work with children with different abilities to study
and to take into account this diversity in their
pedagogical approach to each.
The state of professional willingness of teachers to
work in the conditions of inclusive education is
determined by a combination of factors that
characterize the different levels and sites of
willingness and it is amplified in the case if the
teacher himself is an active participant in the learning
process and takes the position of the researcher.
Criteria of a teacher’s willingness to the inclusive
teaching practice are the following:
 awareness of the need for innovation
activity;
 assurance in the positive results;
 co-ordination of personal goals with
innovation activity;
 willingness to overcome failures;
 technical equipment;
 positive assessment of one’s own previous
experience in the field of inclusive
activity;
 the ability for professional reflection;
 equipment with the right knowledge and
skills;
 flexibility of thought and behavior,
depending on the situation;
 tendency to creativity and anticipation of
the desired teaching result at the stage of
choosing an influence strategy.
The structure of willingness can be represented by the
following interrelated components:
 motivational component, which expresses
the conscious attitude of the teacher to the
necessity and conditions of inclusive
education; it indicates the formed quality
of the personality, which is reflected in
the interest to the activity, the wish to
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succeed; it shows willingness of a
professional to update and ensure the
necessary conditions for training in a
given mode and successfully complete the
task;
 cognitive component integrates and
captures the knowledge of the essence of
inclusive education, variants of its
implementing (research, problemsearching, creative, design), educational
facilities, providing organization in the
studying process and in extracurricular
activities (methodology and technique of
teaching);
 -operational-activity component is based
on the totality of the developed skills in
organizing studying activities within the
framework of inclusive education,
holding experience activities which
ensure the necessary activities in a variety
of standard and non-standard situations of
educational practice; value-meaningful
component fixes the attitude of a teacher
to the process, content and results of the
professional activities, carried out in
different types of teaching, reflects the
personal significance of the carried out
activities (Slastenin (2002), Hitryuk
(2013)).
The integrating link of these components is the
emotional-volitional self-regulation, understood as a
person's ability to respond adequately to the situation
and adjust the performance of professional activities.
This is the sense of professional and social
responsibility, assurance in success, enthusiasm, selfcontrol and force mobilization, focusing on the task,
overcoming fear and doubt of the unknown.
The purposeful formation of a teacher’s willingness
of inclusive practice creates conditions for the
development of a human positive value and
meaningful
basis
for
professional activity
implementation (Alquraini (2012), Akhmetzyanova
(2014)).
Thus, in conditions of inclusive practice the changes
must relate all components of professional
willingness of teachers. These changes, along with
the already existing knowledge should include:

 awareness and acceptance of the idea of
inclusive education;
 acquisition of knowledge in the field of
special psychology and correctional
pedagogy, allowing to solve effectively
professional problems in terms of
educational integration.
 the data obtained can determine the
priorities in teachers training, including:
 - professional development of teachers in
special psychology, correctional
pedagogy and inclusive education;
 - methodological support for teachers,
including the set of scientificmethodological and organizationalmethodological basis of the training
organization of persons with disabilities,
the design and testing of education
models for persons with disabilities, the
development of psycho-pedagogical
educational technologies, effective in
terms of inclusive practices;
 - medical, social and psychological support
of the teacher in the process of inclusive
education implementation for persons
with disabilities with the purpose of a
comprehensive analysis of professional
experience, to overcome negative
emotional phenomena related to
professional activity, search and
implementation of the resources for
personal and professional development.
In this regard, the actual education practice feels the
need for professional teachers, able to work with
different categories of persons in accordance with
various nosologies. There is a need to develop special
education of a new type - inclusive education, which
enables persons with disabilities to be integrated into
the education system at all the levels of education
(pre-school, school, professional) and to participate
fully in life.
Professional competence is a core indicator of the
modern professional qualification. A competent
person must not only understand the essence of the
problem, but to be able to solve it in virtually any
non-standard conditions.
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